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objectives were not always of his own devising. If he had been
free, he might have chosen a very different course in literature,
or in history, or in mathematics, or in science, and he would
then have ^ real chance of doing his best work. Under these
conditions, there was little scope for the teacher's originality,
there was little opportunity (at least in the upper forms) of
adapting the instruction to local conditions, and there was little
encouragement to experiment with new methods. The examina-
tion dominated the situation, and external examinations are a
tremendously conservative force. They form the "dead hand
that tradition places upon all attempts to get out of the rut
of established educational custom." Reforms come slowly and
painfully, and are rarely conceded until a long and insistent
demand has been made by numbers of progressive teachers.
Much of the most thorough but least progressive work in
English education has been done under the system of external
examination in the grammar schools.
We have said that external examinations determine to a
great extent the teacher's methods. Not only so, but they
dictate the very details of the curriculum. What the pupils
learn is determined by an outside and predominantly academic
authority—why they learn it is a question which is rarely asked,
and never satisfactorily answered. Thus it comes about that
a practical home-making girl, or an equally practical and handy
boy, or an artistic pupil of either sex, has been compelled to
prepare for an examination, and therefore to follow a curri-
culum, which owes its origin to university entrance require-
ments. So we have paid lip service to the principle of indivi-
duality, but have acted as if the academic type of mind were
the only respectable type.
"The New Examiner"   And now there comes on the scene
(I) Intelligence tests     the advocate of an entirely new kind of
examination, designed to remedy the
defects of the old. His criticism of the old is usually levelled

